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There is no discussion taking place in the world today that is more crucial than the 
debate about strategies of resistance. 

-Arundhati Roy, Public Power in the Age of Empire 
 
 

Recent uprisings in Tunisia, Egypt, Libya and Palestine, massive student protests in 

Europe and Quebec, the Occupy movement in the United States and elsewhere, and student 

protests against the ban of ethnic studies in Arizona have prompted a flood of media images of 

young people taking to the streets.  Though these images of crowded public squares and boldly-

worded banners are widely circulated, thoughtful discussions about the forms of resistance and 

theories of change enacted by youth movements are far less common. Beneath the sometimes 

celebratory, sometimes alarmed discourses on youth resistance are buried theories of change, 

which when unearthed, reveal unquestioned assumptions about youth, communities, and social 
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transformation. Drawing upon multiple contexts of youth resistance to educational injustices, this 

proposed edited volume excavates the hidden dialogue on how change happens apropos youth 

resistance. 

Resistance has become a pressing global issue, and yet that same global gaze on 

resistance already posits it as a developmental and educational issue: the un-interrogated hope in 

most youth resistance research is how resistance might lead to progress, frequently imagined as 

the development and education of youth, communities, and nations. Resistance is also often 

romanticized. In such formulations, it is regarded as raw force to be harnessed and disciplined on 

a pathway into responsible democratic civilization (in the case of nations), and into responsible 

democratic adult citizenship (in the case of youth). Therefore, in this moment of global 

appropriation of youth resistance, it is all the more pressing to re-engage a critical discussion on 

the complexities and sophistication of youth resistance and the relative opacity of theories of 

change within youth resistance research. 

One such critical examination of youth resistance to and within capitalism was Paul 

Willis’ groundbreaking assertion of working class lads’ resistance to both schooling and 

especially to uneven educational practices, which sent ripples through the fields of education and 

sociology at the publication of his book Learning to Labor: How Working Class Kids Get 

Working Class Jobs in 1977.  Now, more than thirty years later, resistance continues to be a 

widely used lens through which to see and understand the social contexts of communities and 

schools, and youth experiences in schooling, and in education beyond schooling. Resistance has 

been a prominent concern of critical ethnography for several decades, and works by authors such 

as Willis, Michelle Fine, Gerald Vizenor, Signithia Fordham and John Ogbu, Pedro Noguera, 

Robin D.G. Kelley, and James C. Scott have “sharpened our collective understanding of the 
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ways individual groups resist dominant cultural, material, and social imperatives... [and] allowed 

us a much deeper understanding of how individuals and groups negotiate oppressive 

circumstances not of their own making” (Dimitriadis, 2011, p. 649). 

Though works by these authors richly complicate the motives and effects of youth 

resistance, resistance is just as often under-theorized in educational research.  Presumably, 

theories of resistance stand in contrast to theories of reproduction, in which opportunities for 

social transformation are neutralized by the powerful structural forces that remake inequity 

generation by generation.  Yet, as argued in the proposed volume, theories of resistance can rely 

upon theories of change that are so regimented that they are just as over-determined as theories 

of reproduction are critiqued to be.  

In the existing literature, with important exceptions, resistance only seems to register, to 

“count,” if it includes certain activities and not others.  Some forms of youth resistance are 

celebrated as positive, as developmentally or educationally progressive.  Youth resistance is 

represented as going in one direction (from dis-empowered to empowered) and as a building 

block in the formation of social movements.  These are the expressions of youth resistance that 

are most legible, but there are many other expressions of youth resistance that are not as easy to 

characterize as positive youth development.  The emphasis on resistance as positive youth 

development in educational research obscures understandings of youth resistance which may not 

align so neatly with established assumptions about civic participation and social movements; that 

is, forms of resistance that rely upon alternate theories of change. Implicit in the existing 

literature is that social movements are the avenue of social progress. Yet it is our assertion that 

youth resistance offers other forms of survivance, decolonial possibilities, agnosticism with 
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progress, and desires for dignity that would enrich the currently paltry discussion on theories of 

change. 

For these reasons, the discourse on youth resistance is ripe for an intervention / 

reinvention -- a major aim of the proposed edited volume.  Contributing authors discuss youth 

resistance to educational injustices as a fluid and dynamic construct, employing findings of new 

original research to deepen its complexity. As a whole, the volume is concerned with updating, 

enlarging, and even sometimes confounding existing motifs of youth resistance in the 

literature—such as cultural resistance, everyday acts of resistance, youth resistance as youth 

development, and social justice frameworks of resistance—and tries in earnest to answer the 

questions that go unanswered in the existing literature: What does resistance really do/produce? 

What are the various/competing theories of change at work in contexts of youth resistance?  An 

additional focus is how theories of youth resistance are lived by youth and adult allies. That is, 

how dominant ideas about resistance structure youth lives, and/or how youth lives embody 

organic theories of resistance. 

There are three innovative features that set this edited volume apart from other books on 

youth resistance.   

I.) Interviews with foundational resistance theorists.  The first section features crafted 

transcribed interviews conducted by the editors with prominent and influential authors on youth 

resistance.  The chapters present the content of the interviews developed from interview 

transcriptions that have been organized and revised for clarity and coherence.  The interview 

chapters ask foundational resistance theorists to reflect upon their now-classic works and their 

initial discussions on youth resistance and educational injustice.  The interview chapters include 

discussions on theories of change, the field of youth resistance, and new applications of their 
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germinal theories of youth resistance.  Foundational resistance theorists discuss contemporary 

contexts of resistance around the globe, such as the recent uprisings in North Africa and Western 

Asia, the Occupy protests, and student protests across Europe and in Quebec.  An introductory 

commentary by Greg Dimitriadis provides a critical historical overview of the emergence of the 

construct of youth resistance to educational injustice, locating the significance of the work of the 

interviewed authors and analyzing the distortion of theories of youth resistance in recent years.   

II.) Discussion of interventions to youth resistance research.  Observing the ways in 

which some approaches to researching youth resistance have calcified the binary between 

reproduction and resistance in recent years (Dimitriadis, 2011), and have relied upon 

unexamined theories of change (Tuck & Yang, 2011), the second section presents several 

discussions of needed interventions to youth resistance research from multiple perspectives.   

There is a crucial relationship between a theory of change and the form that resistance takes. 

That is, a theory of change might inform youth resistance; it might arise from how youth resist; it 

might prescribe how youth ought to resist; it might be contradicted by how youth live resistance. 

Thus, another aim of the book is to highlight, make, and excavate theories of change that are 

embedded in assumptions about youth lives and youth resistance. 

III.)  New studies in youth resistance research.  In the third section, contributing authors 

(Ruglis, Cruz, Friedel, Akom, and Diaz-Strong et. al.) supply dynamic descriptions of youth 

resistance to educational injustices in diverse contexts.  These chapters represent works that 

move beyond the calcification of theories of youth resistance.  Authors present new critical 

ethnographies and participatory action research projects which explore the possibilities and 

limitations of theories of youth resistance in educational research, and present new and expanded 
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theories of youth responses to injustices in schooling. Their research findings complicate, extend, 

and sometimes explode current conceptualizations of youth resistance.   

Extending discussions initiated in the first and second sections, each chapter in the third 

section also maps all of the theories of change operating in the context being studied/analyzed. 

That is, authors identify existing (problematic, dominant) theories of change and how they 

influence the expectations put on young people or communities. Then, authors describe how a 

counter-theory of change inspires youth resistance.   

 

In sum, the edited volume aims to advance the most recent theorizings of youth 

resistance, while also making explicit the theories of change that animate theories of youth 

resistance.  The edited volume aims to directly engage the relationship between theories of youth 

resistance and theories of change. This is an often over-looked component of discussions of 

youth resistance research, and its inclusion is an innovative feature of the proposed volume.   

 

Synopsis 

The book is divided into three sections focusing on i) the emergence of the construct of youth 

resistance in educational research; ii) the relationship between approaches to youth resistance 

and theories of change; iii) new studies in youth resistance which engage the relationship 

between youth resistance and theories of change.  With six crafted interview chapters of 

approximately 3,000 words each and eleven chapters of approximately 6,000 words each we 

anticipate that the full manuscript will be approximately 85,000 words, including references, 

figures and index. We expect to be able to send a complete manuscript by June 1, 2013. 
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Chapter 1: Introduction 

Eve Tuck and K. Wayne Yang 

The introduction lays out the aims and organization of the book as divided into three 

sections on: the history and emergence of youth resistance in educational research, the 

relationship between youth resistance and theories of change, and new studies in youth 

resistance.  The editors introduce readers to four broadly defined and overlapping motifs 

in the existing literature on resistance and youth resistance.  They are cultural resistance 

(Duncombe, 2002), everyday acts of resistance (Scott, 1985, 1990), youth development 

as resistance (Ginwright, Noguera, Cammarota,  2006), and social justice frameworks of 

resistance (Solórzano & Delgado-Bernal, 2001).  The editors discuss how chapters in the 

volume move in and out of these motifs, sometimes combining them, sometimes 

troubling or thwarting them.       

Part I: The history and emergence of youth resistance in educational research 

This section familiarizes readers with the foundational ideas pertaining to youth 

resistance research.  Chapter 2 discusses the emergence of the construct of youth 

resistance, and how the construct has been employed in recent years to refer to an 

increasingly narrowed set of youth activities.  The other chapters in this section draw 

from interviews conducted by the editors with prominent theorists who helped to define 

the field of youth resistance research.  The interviews feature their reflections on the 

trajectory of youth resistance research and engage their perspectives on current youth 

resistance movements around the globe.   The interviews ask foundational youth 

resistance theorists reflect on youth resistance studies as a field, and comment on the 
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many contemporary expressions of resistance, such as uprisings in North Africa and 

Western Asia, Occupy protests, and student protests in London. 

 

Chapter 2: Resistance: The anatomy of an idea 

Greg Dimitriadis 

The question of “resistance” has oriented the field of critical ethnography for several 

generations now.  Indeed, the reproduction-resistance binary has animated much of the 

most important, critical work in educational studies over the last thirty years.  This 

chapter traces several of the major iterations of “resistance” in educational research.  

These include those associated with Robin Kelley (most especially, his focus on everyday 

practices of resistance by Black youth) John Ogbu and Signithia Fordham (most 

especially their focus on the experience of “voluntary” vs. “involuntary” immigrants), 

Gerald Vizenor (most especially his writings on survivance), James C. Scott (most 

especially his construct of the hidden curriculum) as well as Michelle Fine, Pedro 

Noguera and others (most especially their focus on participatory action research as a way 

to understand and mobilize youth as political agents).  This chapter discusses how 

resistance has emerged as an orientating construct in the field, as well as how it has been 

employed in recent years to refer to an increasingly narrowed set of practices and 

activities.  As the chapter will argue, resistance has been “calcified” in many instances 

and comparatively little work has treated it as a fluid and dynamic construct.  In sum, this 

chapter offers a critical diagnosis of “resistance” and its uses past, present, and future.  
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Chapter 3: Interview with Michelle Fine  

Michelle Fine revisits her foundational work which reconceptualized school dropout and 

school non-completers as critics of unfair educational arrangements.  She also discusses 

the relationships between participatory action research and emergent theories of youth 

resistance to educational injustices.   

 

Chapter 4: Interview with James C. Scott  

James Scott enages his widely discussed and cited theorizing of public and hidden 

transcripts, the absorption of modes of resistance by the state, and resistance to 

governance. Scott also reflects on the role of everyday acts of resistance in contemporary 

expressions of youth resistance to educational injustice across the globe. 

 

Chapter 5: Interview with Pedro Noguera  

Pedro Noguera characterizes his comprehensive and influential theorizing of youth 

activism and youth resistance in the context of neoliberal school reform, as well as 

resistance more broadly in Latin American and Caribbean settings. 

 

Chapter 6: Interview with Robin D.G. Kelley  

Robin Kelley reflects on his foundational work on everyday forms of resistance, in 

particular as revealing sets of desires that move beyond trade unions pronouncements, 

political institutions, and organized social movements.  These insights are particularly 

germane vis-a-vis recent mainstream media reporting that simultaneously celebrates and 

denigrates current developments in resistance around the world.  
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Chapter 7: Interview with Signithia Fordham  

Signithia Fordham discusses her foundational theorizing of resistance via the construct of 

acting white, and the many nuanced expressions of resistance chronicled in her 

compelling ethnography of Capital High School.  She also explains new theorizations of 

resistance in the context of her construct of passin’ for Black-- a construct which seeks to 

account for the biological fiction and lived realities of race in a historical moment which 

some yearn to describe as post racial.     

 

Chapter 8: Interview with Gerald Vizenor 

Gerald Vizenor situates his influential concept of survivance in the context of youth 

resistance and Indigenous resistance and sovereignty.  Vizenor relfects on anti-colonial 

theories of change, the role of language as resistance, and revisits some of the important 

contributions of his extensive theoretical and literary works. 

 

Part II: The relationship between youth resistance and theories of change 

This section examines the significance of theories of change in the consideration of youth 

resistance.  A theory of change refers to a belief or perspective about how a situation can 

be adjusted, corrected, or improved.  Forms of youth resistance necessarily reflect a 

working theory of change that may combine, contradict, or align with existing theories of 

change.  Yet, theories of change and their relationships to how resistance is enacted are 

rarely scrutinized in research on youth resistance.  The two chapters in this section 

discuss the importance of the role of theories of change in understanding and researching 
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youth resistance, and caution against ascribing overly romantic notions to youth 

resistance. 

 

Chapter 9: Thinking with youth about theories of change  

Eve Tuck and K. Wayne Yang 

This chapter discusses the often-overlooked significance of theories of change in youth 

resistance research.  Although scholars of resistance and youth resistance critique theories 

of social reproduction as prescriptive and imperceptive of the wide range of possibilities 

of human agency, theories of resistance can be just as teleological as theories of social 

reproduction.  Teleological theories of resistance and youth resistance, like teleological 

theories of international and human development, operate (usually without thought or 

intention) under colonial theories of change that place the Western world and neoliberal 

ideology at the finish line of societal evolution.  

 In this chapter, authors discuss strategies that they have used in their own 

participatory action research with youth to think about theories of change in the face of 

educational injustices.  This chapter draws upon examples from engaging youth as co-

researchers and co-theorists on educational injustices, and details approaches to 

identifying and analyzing theories of change that root social justice actions.   

 

Chapter 10: Framing youth resistance: The politics of “coming out” and taking risks 

Leigh Patel and Rocío Sanchez-Ares 

The concept of resistance is employed throughout social policy, scholarship, popular 

culture, and everyday social interactions. It holds significance for different populations 
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with competing political agendas (e.g., political groups of the right and the left invoke 

ideas of resistance yet have very different ideas in mind). In fact, resistance has been a 

trait assigned to youth through the disciplinary domain of developmental psychology. 

There, it is called rebellion (Patel Stevens, et al, 2007). Resistance, though as a core idea 

associated with being young, can also be understood as a space in which racially 

minoritized, White, rich, poor, cisgender, queer youth all are overtly and differentially 

assigned and assign to themselves. In this chapter, the authors situate resistance and risk 

as constitutive forces in society, forces that must be theorized to better understand both 

the ways that youth are located and locate themselves in this structure. 

The authors discuss their work with undocumented immigrant youth to better 

understand how resistance and risk are imbued in the act of undocumented ‘coming out.’ 

The chapter speaks back to and agitates teleological social theories of a risk society (e.g., 

Beck, Giddens) in which the modern middle class project is to negotiate safety zones 

from risk in existing social structures. Instead, the authors ask what kinds of structures 

are created through the very act of risk taking. Resistance and risk-taking are 

fundamentally political acts, but they are also as imbued with identity politics, social 

relations, ideologies, and refractions of power. In this chapter, the core question is how 

these dynamic interactions take place and how researchers might amend our available 

theoretical frames to think more fully and effectively about resistance. 

 

Chapter 11: Resisting the draw to romanticize youth resistance  

Jumanah Albahri with K. Wayne Yang 
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This chapter is written from the intersecting standpoints of a diasporic Palestinian youth, 

an Arab in America, a Muslim woman, and a youth organizer and activist. The chapter 

draws upon the figure of the Palestinian youth resistor as a political spectacle on the 

global stage. The authors consider how Palestine is appropriated as a cause by Western 

activists, as a stand-in for Western ideologies about resistance and theories of social 

change. Such Western-centric paradigms not only disappear the Palestinian youth 

themselves into a universalized activist subject, but further, they erase decolonial 

pedagogies: what might be learned from Palestinian lived theories of resistance and 

change. By starting from this standpoint of non-Western, non-secular, and non-teleogical 

theory of change, this chapter destabilizes the romanticism with youth resistance in 

research and sets an unsettled stage for the studies that follow in Part III. 

 

Part III: New studies in youth resistance 

This section will provide exemplars of recent critical ethnographies and participatory 

action research studies that both learn from works by the first generation of youth 

resistance scholars, and directly engage the role of theories of change in the formation of 

youth resistance.  The section begins with a chapter by the editors on the practices of 

studying youth resistance, especially drawing from critical ethnographic and participatory 

action research methodologies.  Each of the five chapters remaining identifies, describes, 

discusses youth resistance to educational injustice (and/or injustice more broadly) in a 

particular context.  Each chapter also discusses the theories of change that inform the 

competing expectations about how youth ought to participate in society, and those that 
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animate the forms of youth resistance within their particular context.  Each chapter also 

discusses how theories of resistance are lived by youth (and adult allies, if appropriate). 

 

Chapter 12: Studying youth resistance 

K. Wayne Yang and Eve Tuck 

This chapter discusses approaches to studying youth resistance.  It will provide an 

overview of the methodologies that have been employed to document and understand 

youth resistance over the past 35 years, and point to new and emerging methodologies set 

to explore youth resistance to educational injustices.  The authors will highlight some of 

the methodological and ethical challenges of youth resistance research, and discuss the 

significance of stances of refusal for both research participants and researchers.  This 

chapter is especially tailored for readers who are embarking on their own studies of youth 

resistance, and will consolidate lessons learned from prior studies.   

 

Chapter 13: Around the Nêhiyawi (Cree) and Âpihtawikosisân (Métis) world in 80 days: 

Urban Indigenous youth and place-based learning 

Tracy Friedel  

 This chapter examines how ancestral practices, such as orality, govern the actions of 

urban Indigenous youth in new millennia Canada. Examining the case of Nêhiyawi 

(Cree) and Âpihtawikosisân (Métis) youth on the Canadian prairies, particularly their 

engagement with outdoor and place-based learning, it is possible to show how orality 

goes beyond the disruption of hegemonic curricula, serving to highlight cultural 

persistences that exist in the present. Going beyond the term’s literal definition, we can 
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understand orality as transversing space and time, and in this, retaining much relevance 

for restoring cultural identity, group cohesion, balance and resistance. Against a backdrop 

of the ongoing oppression for Indigenous peoples in North America, thinking past a push 

back in education enables us to comprehend orality as linking an expansive Indigenous 

reality. 

         Youth actions in education are often miscomprehended, in particular, limited in 

terms of how these may prove to be resisting. Thinking anew about the actions of 

Indigenous youth in a context where structural maneuvering has done little to alter the 

disparate outcomes for Indigenous peoples in realms such as education, is needed in 

communities all across Turtle Island. This chapter, through a turn to ancestral knowledge 

and knowing, contributes one small piece to a new conversation. It includes an empirical 

analysis of discourses of primitivism that prevail in Eurocentric outdoor and place-based 

education, and youths’ collective response to this. We can consider these actions as not 

only a push back to hegemonic educational discourse, but also a pull forward and out. 

 

Chapter 14: Risking and rethinking youth resistance in tight spaces 

Cindy Cruz  

In a rethinking of resistance to capture the embodied agency of LGBTQ street youth, it is 

in the careful observations of the often violent intersections of the body, race, gender, and 

sexuality, where the “tight spaces”  of  youth resistance are engaged. This chapter defines 

motility as small acts of resistances (Kelley 1993; Scott 1987), which allows education 

researchers to recognize how LGBTQ youth talk back using bodily gestures and 

maneuvers. Both the work of James C. Scott (1987) and Maria Lugones (2003) offer a 
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rethinking of the everyday acts of resistance that reframe the tropes of contamination and 

irresponsibility that are often inscribed onto queer street youth bodies. This chapter 

argues that the role of the resistance researcher is crucial in this reframing and is a risking 

together, affirming, witnessing and often challenging researcher and subject to see what 

meaning can be made here. Both Scott (1987) and Lugones (2003) not only make space 

for the reconceptualizing of youth resistance, but also allow for a collaborative reading of 

a story that risks new interpretations of the narrative or ethnography. This is a critically 

important methodological move, where LGBTQ street youth stories can be reclaimed as 

resistant, agentic, and sometimes liberatory, even when risky. 

  

Chapter 15: Embodying educational injustice: A biological theory of youth resistance 

Jessica Ruglis 

This chapter will introduce a framework for considering school dropout as a form of 

youth resistance, where resistance is an embodied act of biological and psychological 

necessity.  It will expand upon original research findings by merging interdisciplinary 

health literature to further develop a theory of school dropout as a form of biopolitical 

youth resistance to educational injustice. 

         Beginning by framing school dropout in terms of biopolitics (Foucault 

1978/2008), this chapter then turns to a brief discussion of factors related to school 

disengagement and dropout that are considered forms of educational injustice (Ruglis 

2011; Freudenberg & Ruglis, 2007). These educational injustices are then conceptualized 

as forms of disadvantage (Dannefer, 2003; Wolff, 2009) and social determinants of health 

(Marmot & Wilkinson, 2006), and are discussed in terms of their independent health 
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effects (i.e. unfairness is an independent risk factor for cardiovascular disease; racism is a 

social determinant of health). At this point two social epidemiologic theories – 

weathering (Geronimus, 2001) and embodiment (Krieger 2005a,b) – are introduced as 

theories of (lifecourse health) change useful for contextualizing the ways in which 

educational injustices are related to the biology of disadvantage (Adler & Stewart, 2010). 

Together these data are then re-storied to consider the utility and limitations of two 

dominant theories of (behavior) change for understanding school dropout as an act of 

biopolitical resistance. These theories are selected for their dominance in the fields of 

public health, cognitive science and psychology, and conceptually align to 

methodological attempts to understand educational actions in terms of health, stress and 

coping.  They are social cognitive theory (SCT; Bandura, 1977a,b) and the transactional 

model of stress and coping (TMSC; Glanz, Rimer & Lewis, 2003). After deconstructing 

school dropout/youth resistance by theories of behavior change, space is opened to 

examine how control (central to both theories of behavior change and to school dropout) 

is both a psychological necessity and “biological imperative for survival” (Leotti, Iyengar 

& Ochsner, 2010, p. 457; Syme, 1990). Ending with a discussion of research from the 

medical, clinical and biological sciences on the physiology of control and stress gives 

scientific plausibility to considering school dropout as a biopolitical form of youth 

resistance, where dropout is a physiologically/psychically health-protecting act 

responsive to educational injustice. 

  

Chapter 16:  “We are not criminals”: Every resistance of undocumented youth 

Daysi Diaz-Strong, Christina Gomez, Maria Luna-Duarte, Erica Meiners 
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There is an estimated 65,000 undocumented students graduating from high school across 

the U.S. every year. They are considered in violation of U.S. immigration and nationality 

law; they are considered criminals. Building from activist fieldwork, including the 

collection of forty interviews with undocumented and formerly undocumented youth in 

the Chicago area, this chapter examines the role of society in portraying undocumented 

youth as “a problem people.”   

The students who participated in the research described in this chapter are 

enrolled in colleges and universities, apply for scholarships that they have access to, 

organize in supporting their communities, and work towards providing a future for 

themselves and their families.  Although they have not yet been incarcerated because of 

their status, youth research participants have no access to vote and are denied access to 

most avenues of post-secondary education, social assistance benefits, legal employment, 

and many fear public spaces. Yet, in interviews with undocumented youth and formerly 

undocumented youth, in their desires for access to higher education and for citizenship, 

they identify themselves in opposition to the figure of criminality, resisting the image that 

society is placing upon them.  This chapter explores how the youth resist these labels and 

reinvent their image to challenge their hostile environment that places obstacles in their 

everyday lives. 

 

Chapter 17: Rethinking Learning to Labor: Revolutionizing STEM education to build a 

youth-driven climate justice movement 

Antwi Akom 
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This chapter explores the ways in which youth resistance to eco-apartheid contains 

valuable lessons about theorizing resistance beyond the role of schools in social 

reproduction. Urban youth of color inhabit neighborhoods segregated by race and class 

that are vested with toxins and divested of socioeconomic opportunities. When race, 

class, toxicity, health outcomes and school divestment are overlayed, the resulting map 

reveals such extreme segregation that it should be appropriately termed eco-apartheid. 

 Youth resistance to schooling and other public institutions (such as the penal 

system), is not an achievement gap but rather an opportunity gap – a framework that 

remaps inequalities onto existing structural conditions.   Similarly, youth resistance is 

often a thoughtful response to the particularities of institutional and structural 

opportunities. 

This chapter reports on the Digitally Democratizing Data project (D3P) by the 

Youth as Public Intellectuals (YPI) participatory action research collective in the San 

Francisco Bay Area.  The project mapped the accessibility to health and educational 

resources by embedding grassroots constituencies in information communication 

technology (ICT), examining the dual sided nature of redevelopment/land grabbing;  

affordable housing/evictions; gang injunctions/criminalization of youth; and toxic 

waste/silent killers.  This chapter describes how youth theorize resistance through the 

new field of crisis mapping and how information communication technology can be used 

to facilitate public participation in planning and environmental decision-making, build 

college and career pathways, and  create a youth-driven climate justice movement in the 

Bay Area and beyond.  The chapter concludes that in moving beyond Paul Willis's (1977) 

notion of learning to labor, culturally and community relevant STEM pedagogy offers 
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one of the most promising pathways to prosperity for low-income and disconnected youth 

of color and has the potential to transform educational and workforce outcomes in low-

income neighborhoods and schools.  

  

Target Market 

By including chapters by foundational authors, chapters that trace the emergence of the field, and 

chapters that present new studies, this proposed volume will provide a thorough and self-

contained exploration of the construct of youth resistance to educational injustice, designed for 

easy graduate and undergraduate course adoption. The primary audience for this book is scholars 

and students of education, and the now more frequently taught courses in youth studies, which 

are offered in departments such as anthropology, sociology, psychology, political science, social 

work, American studies, and ethnic studies. 

This text can be adopted widely in undergraduate and graduate courses on education and 

education leadership.  The book can be used in Social Foundations of Education, a core course 

taught each semester at the doctorate (enrollment approximately 15 students) and master 

(enrollment approximately 30 students) levels in most schools of education across North 

America.  Further, it could be employed in commonly offered courses such as Social Contexts of 

Schooling, Cultural Studies in Education, Anthropology of Education, Critical Issues in 

Education, Adolescent Psychology, Educational Change, American Schools and American 

Society, and Urban Schools.  

Because this book engages the foundational theories of youth resistance, as well as the 

most recent re-theorizations of youth resistance and social change from within queer, indigenous, 

feminist, critical race, and biopolitical analytics, it is an invaluable teaching asset to courses 
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addressing critical youth studies more broadly.  For example, at the University of California, San 

Diego, several large undergraduate courses currently engage theories of youth resistance: “Social 

Inequality: Race, Class, Gender”, a Sociology class of 120 students; “The Social Organization of 

Education”, an Education Studies course of 50-60 students; “Studying Racial and Ethnic 

Communities”, an Urban Studies and Planning course of 70 students. Furthermore, this book 

would likely be adopted for use in “Making Culture” a lower division Ethnic Studies course of 

350-400 students.  

 

Competing Titles 

The editors of the proposed volume recently guest edited an issue of International Journal of 

Qualitative Studies in Education, 25(5), titled, “Youth resistance revisited: New theories of 

youth negotiations of educational injustices.” The special issue convened new and reclaimed 

theories of youth resistance, reporting from a variety of contexts. 

 The edited volume is different from the special issue in several important ways: 

● The special issue was concerned with identifying new or reclaimed theories of youth 

resistance. The edited volume is likewise concerned with the most recent theorizings of 

youth resistance, but also the theories of change that animate theories of youth resistance.   

● The edited volume includes chapters by foundational authors in the field of youth 

resistance research. 

● The edited volume more directly addresses the questions, what does resistance 

do/produce? What are the various/competing theories of change at work in contexts of 

youth resistance? 
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● The edited volume more directly addresses how resistance is lived by youth and adult 

allies. That is, how dominant ideas about resistance structure youth lives, and/or how 

youth lives embody organic theories of resistance. 

● The edited volume includes invited essays from selected authors-- some who participated 

in the special issue, some who did not.  All of the essays will be original/unpublished (not 

reprints of the articles in the special issue).   

 

 There are three volumes that discuss youth resistance more broadly, including two from 

Routledge’s Critical Youth Studies series.   

Revolutionizing education: Youth participatory action research in motion (Edited by 

Julio Cammarota and Michelle Fine, Routledge 2008) presents a framework for understanding 

youth participatory action research (YPAR) as responses to educational injustices. 

Revolutionizing Education features five different YPAR research projects. Chapters include 

methodological information on the process of conducting YPAR, and represent works in 

progress.  Our proposed volume features YPAR studies, but also critical ethnographies and 

narrative inquiries and features an explicit discussion of youth resistance in multiple forms. 

Beyond resistance! Youth activism and community change: New democratic possibilities 

for practice and policy for America's youth (Edited by Shawn A. Ginwright, Pedro Noguera, and 

Julio Cammarota, Routledge 2006) features a focus on youth development, and youth resistance 

as effective civic participation.  This book thoroughly explores the relationship between youth 

development and youth resistance and looking for the possibilities of development within sites of 

resistance. 
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Youth culture, education and resistance: Subverting the commercial ordering of life 

(Edited by Brad J. Porfilio and Paul R. Carr, Sense Publishers 2010) emphasizes the potential for 

critical pedagogy in preparing youth to resist neoliberalism.  Both Beyond resistance! and Youth 

culture, education, and resistance are geared toward audiences interested in youth activism, and 

how youth activism can connect to social movements.  These edited volumes accent organized 

youth resistance to neoliberalism. The strengths of both books lay in their activist orientation; 

they provide compelling, hopeful examples of youth critique.  

Our proposed volume learns from Beyond resistance! and acknowledges the important 

connections between youth resistance and youth development (such as in the chapter by Akom).  

However the focus of the volume is on forms of resistance and theories of change that are not as 

easily described as youth development. The authors in our edited volume probe the generic 

category “youth” by attending to the differences in identity, material reality, and legal 

subjections, and how these differences mitigate the forms of resistance that youth engage. This 

book acknowledges the contributions around the intersectionalities between youth development 

and youth resistance, but also seeks to understand resistance outside of the paradigm of youth 

development. 

Thus, we expect that our proposed volume will expand the current literature by restoring 

the complexity in youth resistance theories, and by mapping out the competing theories of 

change surrounding youth resistance. The proposed book is a self-contained volume through 

which scholars can develop a clear sense of the most recent studies as well as the trajectory of 

youth resistance research over the past several decades. Finally, we see the book as an 

intervention to the field, pointing towards much needed future work on theories of change. 
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